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1.0 Our School Vision

At Avonwood we see it as our moral imperative for all children, regardless of background, to achieve their very best.
Our children all read classic literature, study modern foreign languages, experience the science of dissecting organs and
even learn a new musical instrument every year as a right, not a privilege. These high expectations enable us to develop
and deliver a curriculum rich in carefully sequenced and embedded powerful knowledge. We expect teachers to deliver

lessons with that fulfil this expectation whilst living up to our ambition of inspiring wonder and intellectual curiosity.

Our curriculum is at the centre of every education decision we take at Avonwood. We do not see the curriculum as a
finished product, far from it. On a weekly, termly and annual basis we review plans, consider our intent and make sure
we deliver the very best academic and enrichment diet to our children. All curriculum areas have a subject lead that is

responsible for the design, implementation and ongoing monitoring and evaluation of this area.

Avonwood has moved away from tokenistic topics towards knowledge rich experiences in discrete subjects, with
deliberate cross curricular links only when appropriate. For example, in Year 2 we teach the Great Fire of London when
children have already learnt in Geography where London is and its status within the United Kingdom. The awe and
wonder of learning continues to characterise the Avonwood curriculum but in a purposeful, sequenced and deliberate

manner.

If ‘powerful knowledge’ is the head of our school, then reading for pleasure and progress is its heart. Our school
environment and curriculum crystallises reading for pleasure as a valued and purposeful part of our curriculum. We
agree with the view of Thompson (2020) when she states the importance of becoming a reader who teachers and a
teacher who reads is a pedagogy with far reaching consequences. Reading progression is carefully mapped to provide
opportunities for exposure to a wide variety of genres, authors of different backgrounds and a mixture of classic and
contemporary texts. Every afternoon we 'Drop Everything and Read' to end our school day with a high-quality whole
class reading session. We wholeheartedly believe reading is the golden key to unlocking the potential of every child’s

success.

We are honoured to be the only United Nations Earth Charter Primary School in Europe. We believe it is vital that all
children have an understanding of their responsibility as global citizens and our eight Earth Charter principals are
referenced throughout our curriculum and daily life. From the importance of peace and respect for all living creatures
through to the consideration of the past and future of our planet, this ethos gives our Avonwood curriculum a very
current and relevant perspective that all stakeholders within our community hold strong. This runs deep within our

"Avonwood DNA" and is optimised by our school mantra... it starts with one!
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1.1 How our whole school vision links with Writing
Writing is a powerful means of communication which builds on the spoken word. This vital skill is necessary to allow
pupils to function, engage and contribute within our society. Our aims in teaching writing are to equip pupils with a
strong command of spoken and written language, and to develop a love of literature. Across the school, we ensure
that there is a good coverage of genres which are progressive across year groups.

The writing curriculum at Avonwood Primary School provides pupils with:

e The skill to transcribe (spelling and handwriting) and compose (articulating ideas and structuring them in
speech and writing)

e The ability to acquire a wide vocabulary, an understanding of grammar and knowledge of linguistic
conventions for reading, writing and spoken language

e The ability to plan, revise and evaluate their writing

e The ability to write clearly, accurately and coherently, adapting their language and style in and for a range of
contexts, purposes and audiences

e Competency in the arts of speaking and listening, making formal presentations, demonstrating to others and
participating in debate

e Effective composition which involves articulating and communicating ideas, and then organising them
coherently for a reader.

e (Clarity, awareness of the audience, purpose and context, and an increasingly wide knowledge of vocabulary
and grammar.

At Avonwood Primary School, we teach writing alongside a different high-quality text every half term, which develop
vocabulary, reading and writing skills. The writing curriculum has been designed to best suit the needs of the pupils
and to spark interest and curiosity. Children are given the opportunities to write for real purposes and audiences.
Moreover, our pupils have opportunities to apply and showcase their writing skills across other areas of the
curriculum.
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2.0 Subject Intent, Implementation & Impact

2.1 Subject Intent

The teaching of writing at Avonwood Primary School aims to provide a high-quality education in English that will
teach pupils to speak and write fluently so that they can communicate their ideas and emotions to others, and
through their reading and listening, others can communicate with them.

At Avonwood, we aim to give children an understanding of the world around them by ensuring that they are
exposed to diverse and inclusive texts. Through this range of core texts (and additional stimulus), Avonwood aims to
provide a sense of awe and wonder which inspires pupils to develop their love of writing. We believe that providing
pupils with an element of choice in what they write, will develop their creativity, passion for writing and bring out
their author voice. We believe that reading and writing are closely connected and mutually supportive - we read as
writers and write as readers. All pupils are encouraged to develop and use a range of skills including oracy, planning,
editing and evaluating. Pupils should be closely involved in assessing their own development as writers and be given
the opportunity to collaborate with other children both to compose and to revise their writing.

In accordance with the curriculum overview, pupils will acquire specific grammatical skills and knowledge to help
them to structure their writing as more effective writing is dependent upon increasingly informed grammatical and
linguistic choices. This will be achieved through preliminary talk and teacher modelled examples.

2.2 Subject Implementation

The Avonwood Writing Curriculum is aligned with the National Curriculum 2014 and Programmes of Study for KS1
and KS2 and ‘Understanding of the World’ in the Early Years Foundation Stage.

Avonwood'’s curriculum sets out the writing units that should be covered in each year. For each text type taught, the
year group’s teaching objectives are identified alongside the writing objectives which need to be explicitly reviewed
from previous years. This ensures a full coverage of skills which progress at an appropriate pace.

Each half term, a range of fiction and non-fiction units are taught to ensure an appropriate balance of genre. The
length of a unit is dependent on the complexity of the skills involved and whether the children have been exposed to
the text type previously.

Text types include:

e letters

e Diary entries

e Persuasive texts

e Balanced arguments

e Newspaper reports

e Narratives (story writing)
e Poetry
Non-chronological reports
Explanation texts
Playscripts

Biographies
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2.3 Subject Impact

Our Writing Curriculum is high quality, well-sequenced and is planned to demonstrate progression. Our curriculum
aims to provide children with all the necessary skills to become secure in producing coherent, grammatically sound
writing. By the time our pupils leave Avonwood, we aim for them to be able to write effectively for a range of
purposes and audiences whilst carefully selecting vocabulary and grammatical structures that reflect what the
writing requires. As a result, children will feel well-equipped and prepared for the requirements of Key Stage 3.

At Avonwood, we measure the impact of our Writing Curriculum through the following methods:

Regular moderation of English books within year groups.

Moderation across year groups.

Book monitoring (subject leader).

Pupil voice.

Reflective planning processes.

Termly assessment against the writing objectives (linked to the National Curriculum and Assessment for

Writing Framework).

PAGE 6



3.0 Sequencing of the Avonwood Writing Curriculum

3.1 Long Term Planning

Writing Overview: Reception
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Writing Overview: Year 1
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Writing Overview: Year 2
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Writing Overview: Year 3
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Writing Overview: Year 4
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Writing Overview: Year 5
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Writing Overview: Year 6
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3.2 Whole School Overview: Grammar Progression
Using the National Curriculum objectives, Avonwood have designed a Long-Term Plan to show Grammar Progression.

lawonwood Grammar and Writing Progression

EYF5: Detail of content to be introduced [statutory requirement)

ELG: Fine Motor Skills

Hold 2 pencil effectively in preparation for fluent writing — using the tripod grip in almost all cases

ELG: Writing

Write recognisable letters, most of which are correctly formed

spell wiords by identifying sounds in them and representing the sounds with 2 letter or letters

write simple phrasss and sentences that can be read by others

Year 1: Detail of content to be introduced [statutory requirement)

Word regular plural noun suffixes —s or —es [for exampls, dog, dogs; wish, wishes], including the effects of these suffixes on the meaning of the noun
Suffixes that can be added to werbs where ne change is needed in the spelling of root words (e g helping, heiped, helper]
Howr the prefix un— changes the meaning of verbs and adjectives [negation, for example, unkind, or undaing: untie the bogt]

Sentence How words can combing to maks sentences

Joining words and joining cdauses using and

Text Sequencing sentences to form short naratives

Punctuation Separation of words with spaces
Introduction to capital letters, full stops, guestion marks and exclamation marks to demarcate sentences
Capital letters for names and for the personal pronoun i
Terminology for pupils letter, capital letter

word, singular, plural
sentence
punctuation, full stop, question mark, exclamation mark

Year 2: Detail of content to be introduced {statutory requirement)

Word

Formztion of nouns wsing suffixes such as -ness, —er and by compounding [for example, whiteboard, superman]

Formazticn of adjectives using suffixes such as —fy), —less

(& fuller list of suffixes can be found on page 46 in the year 2 spelling section in English Appandix 1 from the national curriculum)
Use of the suffixes —er, —£3t in adjectives and the use of —fyin Standard English to turn adjectives into adverbs

Sentence

subordination (using when, if, that, becowse| and co-ordination (using or, ana, but)
Expanded noun phrases for description and specification [for example, the bive butterfly, ploin flour, the mon in the moon)
How the grammatical patterns in a sentence indicate its function as a statement, guestion, exclamation or command

Correct choice and consistent use of present tense and past tense throughout writing
Use of the progressive form of verbs in the present and past tense to mark actions in progress [for example, she is drumming, he was shouting)

Punctuation

Use of capital letters, full stops, question marks and exclamation marks to demarcats sentences
Commas to separats items in a list
Apostrophes to mark whers letters are missing in spelling and to mark singular possession in nouns [for example, the girl's nome]

Terminology for pupils

noun, noun phrass

statement, guestion, exclamation, command
compound, suffix

adjective, verb

tense |past, present)

apostrophe, comma
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3.3 Whole School Overview: Spelling Progression

Using the National Curriculum objectives, Avonwood have designed a Long-Term Plan to show Spelling Progression.

Year 1 Example

Year 1

Revizion of reception work

The boundary between revision of work covered in Reception and the introduction of new work may vary according to the programme used, but basic revision should include:
= allletters of the alphabet and the sounds which they most commonly represent
consonant digraphs which have been taught and the sounds which they represent
wowel digraphs which have been taught and the sounds which they represent
The process of segmenting spoken words into sounds before choosing graphemes to represent the sounds

Words with adjacent consonants

= Guidance and rules which have been taught

spellings

Commaon exception words. Pupils’ attention should be drawn to the grapheme/phoneme correspondences that do and do not fit in with what has been taught so far.
The, a, do, to, today, of, said, says, are, were, was, is, his, has, |, you, your, they, be, he, me, she, we, na, ga, so, by, my, here, there, where, love, come, some, one, once, ask, friend, school, put, push, pull, full, house, our

Statutory requirements

Rules and guidance [non-statutory)

Example words (non-statutory]

The sounds S, A, S8, Sz and Sk ospelt A,
1, 55, zz,and o

The /7, /I, #5f, jzf and /kf sounds are usually spelt as ff, Il, s5, zz.and ck if
they come straight after a single vowel letter in short words. Exceptions: if,
pal, us, bus, yes.

off, well, miss, buzz, back

The /¢ sound speltt n before k

bank, think, honk, sunk

Division of words into syllables

Each syllzable is like a 'best’ in the spoken word. Wards of more than one
syllable often have an wnstressad syllable in which the vowel sound is unclear.

pocket, rabhit, carrot, thunder, sunset

-tch

The /i sound is usually spelt as tch if it comas straight after a single vowel letter. Excaptions: rich, which, much, such.

catch, fetch, kitchen, notch, hutch

The S sound at the end of words

English words hardly ever end with the letter v, so if 2 word ends with a /v sound, the letter e usuzlly needs to be
added after the '

have, live, give

adding 5 and es to words (plural of nouns
and the third person singular of verbs)

If the ending sounds like /s/ or f2/, it is spelt as —. If the ending sounds fike 1z and forms an extra syllable or “beat’
inthe word, it is spelt 35 —es.

cats, dogs, spends, rocks, thanks, catches

aAdding the endings —jng, —ed and —&r 10
werbs where ne change is needed to the
root word

—ing and —er always add an extra syllakle to the word and —ed someatimes does. The past tense of some verbs may
sound as if it ends in fzd/ (extra syllable), /df or /tf (no extra syllablz), but zll these endings are spelt—ed i the verb
=nds in twio consonant letters [the same or different], the ending is simply added on.

hunting, hunted, hunter, buzzing, buzzed, buzzer, jumping,
jumpsd, jumper

Adding —er and —g51.to adjectives where no
change is nesded to the root word

A3 with verbs [see above), if the adjective ends in two consonant letters (the same or different], the ending is simply
added on.

grander, grandest, frasher, freshest, quicker, quickest

ai, oi

The digraphs ai and o are virtually never used at the end of English words.

rain, wait, train, paid, afraid oil, join, coin, point, soil

ay, oy ay and oy are uzad for those sounds at the end of words and at the end of syllables. day, play, say, way, sty boy, toy, enjoy, annoy
32 mads, came, same, take, safe
=2 these, theme, complets
e five, ride, like, tims, side
o—£ home, those, waoke, hope, hole
u—e Both the fu-f and /Ju/ ("o and ‘ygw’) sounds can be spelt as u—e Jung, rule, rude, uss, tube, tune
ar, car, start, park, arm, garden
=2 s2g, treg, green, meet, week
2l z23, dream, meat, each, r=ad [pressnt tense)
£3,1/sf] head, bread, meznt, instead, read [past tense)
ar i3] |stressed sound|: her, tarm, verb, person
ar|faf) |unstressed schwa sound): better, under, summer, winter,
sister
ir girl, bird, shirt, first, third
ur, turn, hurt, church, burst, Thursday
onlfuy) wery few words end with the letters g, although the few that do are often words that a primary child in year 1 will | food, pool, moan, zoo, soon
encounter, for example, zog
oo l/uf) boak, took, foot, wood, good
) The digraph g3 is very rare 3t the end of an English word. boat, coat, road, coach, goal
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3.4 Medium Term Planning: Knowledge & Skills Overview — EYFS

This is an example of the EYFS Knowledge and Skills Overview from Autumn term.

Year Reception

Autumnl/2

Unit outcomes Texts and stimulus

Writing objectives
to be taught

Writing objectives to be
explicitly reviewed

In this unit, children will orally describe | So Much
themselves and their family members using
new vocabulary introduced through the story.
The children will draw a picture of themselves

and their family. They will attempt to write their

(Trish Cooke)
Usborne All About
Families

name underneath.
Family picture

So Much

(1 week)

Write their first name without a reference

Development Matters — PD 3&4
years

s Use a comfortable grip with
good control when holding
pens and pencils.

» Show a preference for a
dominant hand.

Development Matters — Literacy
384 years

® Use some print and letter
knowledge in their early
writing

Children will draw and orally describe their | Here Comes Frankie
home using new vocabulary linked to houses
and rooms. Using sentence stems, children will
orally construct sentences about their family
home. Using a folded house template, children
will draw who lives in their house and attempt

to label using initial sounds.

(Tim Hopgood)

Family house picture
Here Comes Frankie

(1 week)

Spell words by identifying the sounds and then
writing the sound with letter/s.
- write the correct initial sounds of words

Development Matters — PD 3&4
years

» Use a comfortable grip with
good control when holding
pens and pencils.

* Show a preference for a
dominant hand.

Development Matters — Literacy
384 years

* Use some print and letter
knowledge in their early
writing

o Write some letters accurately
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3.5 Medium Term Planning: Knowledge & Skills Overview — KS1

This is an example of the Year 2 Knowledge and Skills Overview from Autumn term.

Year 2 English

Autumnl1l/2

Unit outcomes

Texts and stimulus

Writing objectives
to be taught

Writing objectives to be
explicitly reviewed

Narrative

Tom and the 1sland of

In this unit, children will become familiar with
fictional texts. They will focus on how to link
their ideas, developing their use of
coordinating and subordinating conjunctions.
They will develop and practice their use of
compound sentences.

The children will revisit the Year 1 common
exception words and demonstrate their
phonetical knowledge of graphemes.

The children will be introduced to Year 2
common exception words and words

Tom and the Island of
Dinosaurs

®» Learn how to use co-
ordination (using or, and or but)
to join their ideas

# Learn how to use familiar
and new punctuation correcthy,
including full stops, capital
letters, exclamation marks and
question marks.

s To develop the ability to
entertain, including writing
narratives

» To make simple additions,

Leave spaces between words (¥1)

Join words and join clauses using ‘and” (Y1)

Begin to punctuate sentences with a capital letter and
a full stop, question mark or exclamation mark (¥1)

Use capital letters for names of people, places, the
days of the week and the personal pronoun “I" (¥1)

Composing a sentence orally before writing it (Y1)

Re-reading what they have written to check it makes

create their own, by carefully thinking about
repetition and use of adjectives.

» Divide words into
syllables (statutory
requirement in Appendix 1)

Dinosaurs containing the Y2 suffixes, pr_efi:es and spelling revisions and carrections to sanse {¥1]
patterns (Mo Monsense Spellings). their own writing
(4 weeks) The children will be able to imitate and Discuss what they have written with the teacher or
innovate a familiar story. ather pupils (Y1)
The children will be able to make simple ) -
improvements to their writing compaosition. Read aloud their writing clearly enough to be heard by
their peers or the teacher (Y1)
Year 2 Writing composition objectives to be
constantly taught and reviewed in every Writing unit.
In this unit, children will develop Given text changes year on s Develop positive attitudes Leave spaces between words (¥1)
their understanding of poetry and free year due to Mational and stamina towards writing
verse, developing their vocabulary and word Poetry Day by creating poetry Join words and join clauses using ‘and’ (¥1)
Poetry choice. They will also learn about the structure s Use expanded noun phrases
{1 week) of repeated pattern poem and attempt to to describe and specify Begin to punctuate sentences with a capital

letter and a full stop, question mark or
exclamation mark (Y1)
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3.6 Medium Term Planning: Knowledge & Skills Overview — KS2
This is an example of the Year 3 Knowledge and Skills Overview from Autumn term.

Year 3 English

Autumn1/2

Unit outcomes

Texts and stimulus

Writing objectives
to be taught

Writing objectives to be
explicitly reviewed

Character
Description

Stone Age Boy

(1 week)

In this unit, children will develop their
understanding of the use of description.
Children will learn how to select words to
describe a character and develop these words
into expanded noun phrases without a
prepositional phrase.

They will review their knowledge and
understanding of punctuation taught in K51,
focusing mainly on full stops, capital letters
and commas.

Children will create a short character
description of Om.

Stone Age Boy

(Satoshi Kitamura)

To describe characters and
setting using expanded noun
phrases.

To use full stops and capital
letters correctly taught in
KS1.

Make choices about
vocabulary and grammar
that shows an understanding
of purpose and audience.

® Use the co-ordinating conjunction ‘and’ (Y2)

* Use capital letters and full stops when required
(Y2)

* Use spacing between words (Y1)

« Form capital letters to the correct size (Y2)

+ Separate items in a list with commas (Y2)

Year 3 Writing compaosition objectives are built into
every Writing Unit.

Instructional Writing
Stone Age Boy

(1 week)

In this non-fiction unit, children will review
their understanding of the features and
purpose of instructional writing from their K51
learning.

They will learn to select words that indicate
time and recap their knowledge of verbs to
describe how an action is performed.

Children will apply this knowledge to create a
set of instructions outlining how to make a
Stone Age Clay Pot.

Stone Age Boy

(Satoshi Kitamura)

To use simple organisational
devices (numbered steps)
Use some adwverbs to express
time (soon, afterwards, next)
Use a wide range of
conjunctions.

Make choices about
vocabulary and grammar
that shows an understanding
of purpose and audience.

= Use capital letters, full stops, question marks and
exclamation marks to demarcate most sentences
correctly (Y2)

= Separate items in a list with commas (¥2)

= Use the present tense consistently throughout a
piece of writing (Y2)

* Use co-ordinating and some sub-ordinating
conjunctions (Y2)

= Add detail by describing nouns (Y2)

Year 3 Writing composition objectives are built into
every Writing Unit.
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4.0 Writing Curriculum Resources

4.1 Lesson Structure

At Avonwood, we believe that the lessons should inspire intellectual curiosity. Therefore, when launching our key
texts, we use a range of ‘hook’ activities such as immersive days, dress-up events, drama, film clips, visits and
workshops. Lessons generally will follow the same structure across each unit. To begin with, the genre is launched.
After this, each class examines an example text, breaking down the key features to create the ‘Steps to Success’.
Once the text type has been analysed, children are given the opportunity to verbalise their ideas through a range of
activities such as:

e Conscience alley
e Role on the wall
e Hot seating

e Freeze framing

e Role play
e Story mapping
e Book Talk

Following on from this, the children have a lesson dedicated to learning a grammar objective and how to apply this
within their sentence building. The children will use this new knowledge to plan their independent piece of writing.
Before the children begin their independent writing, the class teacher will model an exemplar piece using the
Rosenshine ‘l, We, You’ approach. Once complete, the children will edit and improve their work.
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4.2 Assessment

Avonwood assess pupils’ writing as Working Below (B), Working Towards (T), Working at the Expected Standard (E)
and Working at Greater Depth (G). We assess them based on what has been taught throughout the year so far. The
expectation for writing assessment is that all teachers will assess each pupil’s collection of writing evidenced in
several independent pieces written over the term as part of class work (as with Yr6 and Yr2 end of year assessment).

Termly pupil assessment profiles are used to support teachers in assessing against the taught Learning Objectives
covered over each term. Taught Learning Objectives have been mapped alongside the coverage in the writing units.

A RAG rate is used to assess against the criteria required for the point in the year.

This is an example of the Year 3 Assessment criteria after the Autumn term.

Mo evidence/not yet taught | Any red in outumn term indicates WT as all have been covered by the end of
the term so should at least be amber
Embedding in writing Some expected evidence given current teoching/coveroge
Achieved Ampie evidence given current teaching/coverage — lots of green should be
followed up using the Working ot Greater Depth grid
Working at the expected standard in ¥r3
The pupil can, after disoussion with the teacher: Autumn RAG Spring RAG Summer RAG
r write for both fictional and non-fictional purposss, drawing on | Description Postry .
=8 E their reading to inform the wocsbulary and grammar of their | Instrections Letter \Writing
% 3 | writing Diary Writing Fact File
W Letter \Writing Instructions
Mon-chronclogical | Mewspaper
[} Report Diary Writing
= Diiscussion Text Marrative
describe settings and characters using expanded noun phrases | $units 4 units
u== & range of co-ordinating and subordinating conjunctions 2 units 5 units
us= some sdverhs to xpress time 3 units 5 units
g uss s0me prepositions to express place and time 3 units 1 unit
=
™ | us= cormect tenss consistently, including the pressnt perfect
tenss
correctly use ‘2" or ‘an’ according to whether the next word | 2 unit 1 unit
begins with 3 consonant or vowsl
begin to use paragraphs to structurs writing 5 units 5 units
7 [ use simple organisational devices (e.g. headings or sub- 2 units 2 units
# headings) appropriately
us= the full range of puncruation taught in K51 cormecthy:
full stops 7 units 7 units
| capital letters 7 units 7 units
=)
A | question marks 5 units 3 units
c
%_ exclamation marks 7 units S units
E]
us= the full rangs of puncruation taught in ¥r3
Some inverted commas to punctuste speech - 2 units
spell most words correctly, adding prefixes and suffixes
ﬁ appropriately, spelling the corract form of hemophones and
& | spelling all cormmon exception words correctly (K51 and v3)
@
Handwriting | wse the diagonal and horizontal strokes needed to join some
letters
L]
-— No More
L] -
No More Marking -— Marklng

No More Marking uses comparative judgement which is a process where judges compare two responses and decide
which is better. Following repeated comparisons, the resulting data is statistically modelled, and responses placed
on a scale of relative quality. Data is then drawn across schools nationally and a report is produced to inform where

pupils sit in relation to age-related expectations.
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5.0 Roles and Responsibilities

5.1 Class Teacher
It is the teachers’ role to be aware of and follow the guidance contained within this policy. They should seek advice
from the subject leader if they are unsure of knowledge content or how best to tackle a unit of work.

5.2 Subject Leader
The roles of the subject leader are to:

Plan a progressive Long Term Plan using the National Curriculum as a base and using the School Curriculum
Intents to tailor their subject provision to suit our pupils, which is chunked into units for each year group.
Produce Medium Term Plans to frame the teaching and learning for each unit. - Promote their subject
through signposting staff to up-to-date resources and subject specific evidence-based research.
Support staff through planned CPD events and ad-hoc requests for assistance with knowledge or planning.
Oversee the delivery of the subject through:

o learning walks

o booklooks

o pupil voice

o subject audits
Meet with their SLT link to update them with current developments in research and thinking.
Create an annual action plan.
Ensure there are sufficient resources for the subject to be taught effectively and efficiently.
Ensure this policy is up to date.

5.3 Senior Leadership Team
Each subject will have an SLT link/ Their roles are to:

Support the subject leader to:
o Be an advocate for the subject
o Oversee the delivery of their subject through assisting with learning walks, book looks and pupil
voice
o Enable their subject leader to have sufficient CPD opportunities to develop staff knowledge.
o Implement their action plan. - Work together so that school priorities can be identified, and prevent
all subjects from being promoted and developed at the same time
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